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Nursing education provided in post-secondary institutions is considered demanding
(Onan et al., 2019). Stringent academic curricula and the pressure of learning in clinical
environments, compounded by financial strain and students’ personal needs, affect academic
performance and educational satisfaction within nursing programs (Bartlett et al., 2016; Beanlands
et al., 2019; Yiiksel & Bahadir-Yilmaz, 2019). Potentially complex psychosocial relationships
between nursing staff, instructors, and patients, as well as events such as death and the impact of
illness on patients, are additional stressors (Al-Zayyat & Al-Gamal, 2014). Nursing students
exhibit higher levels of psychological symptoms compared to students in other disciplines in health
care, including moderate to severe depression, suicidal ideation, sleep disturbances, and eating
disorders (Bunjo et al., 2019; Karaca et al., 2019; Tung et al., 2018; Vijayalakshmi et al., 2018).
To improve student success and retention, nursing programs have adapted their pedagogical
approach, thus reducing the negative impacts of this rigorous learning environment (Glew et al.,
2019; Labrague et al., 2018; Zambas et al., 2020). For example, integrating effective coping
mechanisms during the program’s clinical components better prepares students for their future
careers (Barnhardt, 2017).

Background

For students learning in a second language, such as those from diverse ethnic and cultural
backgrounds, communication and academic performance are largely dependent on language skills;
mental health and help-seeking behaviours may also be impacted (de Moissac et al., 2022; Hillis,
2017; Onovo, 2019; Shadowen et al., 2019). Young people from official language minority
communities (OLMC; francophones outside Quebec, for example) are often unaware of the
professional services available to them in their official language and will not use them (Levesque
& de Moissac, 2018). These youth usually prefer confiding in their loved ones or not speaking to
anyone at all (Penner et al., 2021). In a linguistic minority context, minorization, characterized by
limited access to mental health services in the minority language, adds to the many obstacles youth
face (Cardinal et al., 2018). Hence, innovative strategies are needed to inform OLMC youth about
and encourage them to benefit from the support available during their academic years, as these
may have long-term impacts on their professional career and health.

A recent study among OLMC nursing students demonstrated that less than 15% of
participants reported using counselling services for mental health issues (de Moissac et al., 2022),
despite considerable promotion of mental health needs and the importance of accessible resources
on campuses across Canada (Canadian Association of College and University Student Services,
2023; Centre for Innovation in Campus Mental Health, 2022; Mental Health Commission of
Canada, 2016). An increasing number of nursing educational programs provide social support such
as mentoring programs to students to enhance protective factors that promote positive mental
health. Several mentorship models exist, such as one on one (mentor to mentee), group mentoring
(mentor to mentees), and near-peer mentoring, which has a teaching component. Mentors can be
experts in the field, part of a younger generation (reverse mentoring), or student mentors in the
same nursing program (peer mentoring). Although several models exist, student peer mentorship
in nursing programs has been shown to have a positive impact on relationship building between
students and on coping with the high demands of nursing programs (Jacobs, 2017; Yildirim et al.,
2017). Mentorship programs have yet to be put in place in all institutions. Thus, a scoping review
was undertaken to inform the development of a peer-mentorship program in an undergraduate
nursing program in a francophone official language minority post-secondary institution in Canada.



Methods

Arksey and O’Malley’s (2005) scoping review method was used to systematically
examine and chart existing peer-reviewed and grey literature about peer-mentorship programs in
undergraduate nursing education. Scoping involves five stages: (a) identifying the research
question; (b) identifying relevant studies; (c) selecting appropriate studies; (d) charting data; and
(e) collating, summarizing, and reporting on the results.

The research team met with a research librarian and the following review question was
developed: What peer-mentorship programs exist in undergraduate nursing education? This
research question was created to guide us in search of what peer-mentorship programs exist, how
they are evaluated, the benefits of peer-mentorship programs, and how peer-mentorship programs
have evolved since the last reviews were conducted (see Jacobs, 2017; Irvine et al., 2018; Wong
et al., 2016).

Searches were conducted in the following databases: CINAHL (Cumulated Index to
Nursing and Allied Health Literature), Cochrane, PubMed, and MEDLINE (see Table 1). The
searches were for articles published between 2010 and 2023; searches remained active between
June 2022 and June 2023 to receive notifications of any new articles published. Articles were
included based on population, concept, and context (Joanna Briggs Institute, 2015), with the
population being nursing students; the concept being undergraduate nursing peer mentorship; and
the context being academic institutions, written in English or French, and conducted in North
America, the United Kingdom, or Australia. These countries were chosen because of the mobility
that nurses have between them. Articles were excluded if they were published before 2010, took
place in a clinical setting only, or had mentors who were not peers (i.e., other undergraduate
nursing students). A total of 879 records were identified. Two researchers screened the titles, and
476 papers were retained and filtered by abstract. Two researchers assessed 210 full-text articles
for eligibility. A total of 20 articles were included in this scoping review (see Table 2). Once
charted, the data were also analyzed using thematic analysis as outlined by Braun and Clarke
(2006).

Table 1
Search Strategies
Database Search strategies
CINAHL [(nurs* OR “student nurse” OR “nursing student””) AND (“social

support” OR “support group” OR “peer mentor*” OR “mentorship
program” OR mentor* OR mentee OR “peer teach*””) AND “nurs*
education” AND (bachelor* OR undergrad*)]

Cochrane nurs* OR “student nurse” OR “nursing student” in All Text AND
“social support” OR “support group” OR peer NEXT mentor* OR
“mentorship program” OR mentor* OR mentee OR peer NEXT teach*
in All Text AND nurs* NEXT education in All Text AND bachelor* OR
undergrad*® in All Text - (Word variations have been searched)]

PubMed (1 Nurses/ 43907; 2 Students, Nursing/ or Education, Nursing/ 57867, 3
Mentors/ or Mentoring/ or Peer Group/ 37454; 4 Education, Nursing,
Baccalaureate/ or Faculty, Nursing/ 28103; 5 1 and 2 and 3 and 4 17 for
final search)



Medline (nurs* OR “student nurse” OR “nursing student”) AND (“social
support” OR “support group” OR “peer mentor*”” OR “mentorship
program” OR mentor* OR mentee OR “peer teach*””) AND “nurs*
education” AND (bachelor* OR undergrad™)].

Parallel to these stages, a consultation exercise with mentorship coordinators from seven
undergraduate nursing programs across Canada was conducted (see Table 3). These programs were
selected to reflect OLMC, geographic and smaller campus contexts like the OLMC of the future
mentorship program. Participants were recruited by email, and interviews were conducted by
phone between March 2022 and March 2023 after ethics approval was obtained (ETH 2021 March
18). A semi-structured interview guide containing questions regarding general program setup
(training, administration, evaluation) was used. Verbal informed consent was obtained from
participants before the interview. Interviews were between 30 and 60 minutes and recorded for
future transcription. Braun and Clarke’s (2006) thematic analysis was used to analyze the
interviews, and the results were then triangulated to see how they converged or diverged from the
data collated during the scoping review.

Results

Twenty articles were included in this scoping review (see Table 2). Most (10/19) peer-
mentorship programs documented in the literature were implemented in the United States, with
five in Canada, three in the United Kingdom, and three in Australia. Two articles described
mentorship programs from several countries, among them those mentioned above. No articles
written in French were found. Three previous reviews were included: (a) an integrative review
(Irvine et al., 2018) that examined the effects of peer mentoring on stress and anxiety levels among
undergraduate nursing students; (b) a scoping review (Jacobs, 2017) and thematic analysis from
articles published between 2000 and 2014; and (c) and another integrative review (Wong et al.,
2016) that sought to appraise and synthesize the evidence for the design, implementation, and
evaluation of peer mentorship programs.



Table 2
Mentorship Programs Charted Data

Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Bright Qualitative USA 3 advanced Mentoring “explores the Hermeneutic  Positive benefits More research and
(2019) research students and 2 support experience of phenomeno-  found in interviews to be
recent alumni outside advanced logical categories such  done to discover
were mentors. clinical and nursing method as more themes and
classroom students who “communication  benefits.
settings provided and
Up to 56 mentoring and collaborative
nursing tutoring to skills,
undergraduate beginning perceptions of
students were nursing group dynamics,
mentees. students” problem solving
Meetings were ®- 1) an(i((.iemswlrt{-
with individuals e
and small owledge, al
moral
groups. commitment”
(-4
Dennison Survey- Canada Five peer Clinical To describe the  Surveys Mentors were More studies need
(2010) based mentors learning centre  benefits of a completed able to review to be done on
research assisting other successful peer- by peer knowledge and  benefits of peer
nursing mentor program  mentors stay current mentoring.
students, with skills.
typically of Mentees became

lower years.

less intimidated
and more
comfortable in
the program.



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Flott et al. Descrip- USA Large numbers  Classroom To evaluate Descriptive ~ “Near-peer “reviewing the
(2022) tive, of students at (skills lab, senior nursing statistics, learning rubric with senior
retrospec- various levels of simulations) students’ qualitative activities students before the
tive study the nursing performance and assisted senior experience to
curriculum during quantitative  students in clarify expectations,
leadership methods development of  defining clear
activities. leadership and objectives and
Mentors were communication  delivering specific
senior students skills, preparing  instructions
(n=105) and them for nursing regarding the
mentees were practice” senior’s role, and
novice students. maximizing the use
(p- 750). of time during the
learning activity”
(p. 754)
Green Action UK First-year Classroom/on- Retention of and  Quantitative  Peer support Did not mention
(2018) research undergraduate campus increase in data, helps to develop
nursing students  mentorship professional qualitative professional
(n=26) identity discussion, identity and
and areview  increase a sense
of the of confidence
literature and knowledge,

and feelings of
being supported
were also
mentioned



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Henderson Qualitative  Australia First-year Clinical “Explore Semi- “Successful Did not mention
etal. (2020)  research student paired clinical structured implementation
with a third-year facilitator interviews requires careful
student experiences of and focus selection of
the near-peer groups student dyads,
learning model” appropriate
(.- D clinical
environment
and support for
clinical
facilitators™
(p. D).
Irvine et al. Integrative  USA, Undergraduate Peer teaching “To ascertain Two Faculty need to  Did not mention
(2018) review Australia, nursing students outcomes of independent  incorporate
England near-peer reviewers near-peer
(UK) teaching in analyzed the  teaching into the
Norway, undergraduate data and curriculum for
Hong nurse used student
Kong, education” narrative satisfaction.
Scotland (p. 60) synthesis to
report

results.



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Jacobs Scoping Australia, Undergraduate Clinical, “To document Not “This scoping To use more
(2017) review Iran, USA, nursing classroom, and the steps and applicable review revealed  databases to find
New students. laboratory processes of a that a nursing relevant research
Zealand, scoping review student peer and to use a wider
Hong on the topic of mentorship span of publication
Kong, and  Group ratios nursing student initiative has years
UK varied. peer tangible benefits
mentorship, and for nursing
report on the students”
results of the (p- 221).
scoping review”
(p- 212)
Johnson et Research USA 56 nursing Outside For mentors to Content Positive benefits Increase diversity,
al. (2020) students classroom and  mitigate some analysis on personal, and find allies to
enrolled in a clinical of the from academic, and increase support.
mentoring challenges for courageous professional
course in a those with dialogue growth
baccalaureate difficulties, and
program to enhance
student success
Kachaturoff  Integrative USA Undergraduate Not specific to  To examine the  Not Decreases stress  Did not mention
etal. (2020) review nursing students  location effect of peer applicable and situation or
mentoring on short-term
stress and levels of anxiety
Ratio from 1:1 anxiety levels
to 1:11 among
undergraduate

nursing students



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Kostovich & Qualitative USA 22 Classroom “explore the Qualitative “provided a Opportunities for e-
Thurn research undergraduate lived experience open-ended  means for mentoring for
(2013) junior nursing of questions students to online courses
students undergraduate begin to
enrolled in a nursing students assimilate into
mentoring participating in the professional
course (1:10-12 a group nurse role” (p.
ratio) mentoring 416)
course” (p. 414)
Lee & Thematic Australia, 69 nurses and Clinical To explore the Not Hands-on More research is
Chiang synthesis Canada, 140 setting mentorship applicable practice is needed on the
(2021) of Ireland, undergraduate experiences of needed to relationship and
qualitative UK, student nurses student nurses develop collaboration
studies Finlan, and their confidence. between higher
Jordan, mentors (nurses) educational
Sweden, & in the clinical institutions and the
Scotland setting Feedback anda  clinical setting.
positive

relationship are
important for
learning.



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Lewis Program USA Culturally and Not specified ~ Faculty sought Focus group  Mentors and A more thorough
(2021) implemen- linguistically to support discussions mentees evaluation and
tation and diverse nursing culturally and and peer- expressed changes in
evaluation students linguistically mentoring satisfaction with  implementation to
using the entering the diverse students  evaluation and derived address the
logic nursing as they were survey tool benefits from challenge of
model program. overrepresented the mentoring mentors and
among those program. mentees finding
Mentors were who repeated a time for meetings.
near completion course, took
of their studies. leaves of
absence, or
22 mentees and required
25 mentors (to additional
date in the academic
program) support.
Ratio (2:1 at
first, then 1:
more than 1)
Lombardo et  Qualitative Canada Undergraduate Focused on Explore the Semi- Mentees Future research
al. (2017) descriptive nurses from all ~ the transitions  perceptions of structured described how needs to be
study years of the to university mentees who interviews the mentorship conducted to
program (n=11 participated in analyzed program aided determine outcome
mentees) the first year of  using in their personal  differences between
the Nurse Peer inductive growth and how  students who
Mentorship approach they saw several participate in the
1: 1 ratio Program health benefits mentorship
as a result. program and those

who do not.



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Mumba et Quality USA Undergraduate To help first- To provide Rapid cycle = Mentors felt “still unknown is
al. (2023) improve- nurses year students more supportto  quality they gained the quantitative
ment study _ navigate students and to improve- leadership skills  effect of this peer
(n=20) : . . .
: nursing school  improve student ment model  and built and mentoring model on
mentoring dyads L >
. outcomes maintained students’ stress and
(ratio 1:1) .\ .
positive anxiety levels as
relationships; well as academic
mentees felt achievement” (p. 8)
supported.
Napierkowski  Interven- USA Undergraduate To provide To determine Pre and post  “Mentees felt Need to cultivate
& Migliore tional nurses in their support to the  the socialization  surveys more mentoring
(2022) study first year students of mentees into comfortable and  programs to
(n=20) were outside the discipline of socialized into promote success
based on . . .
holistic the mentees, and clinical and nursing and to the profession and the
comfort senior students classroom see whether of nursing. development of
were the financial Mentor skills for both
theory . .
mentors reimbursement evaluations mentors and
(n=17). of the mentors revealed that the mentees.
as an incentive financial
W v . . Need to support the
Incentive was mentors financiall
beneficial” (p. Y.
E57).
N. Nelsonet Cross- USA Nursing honours  Focused on To assess and Cross- Students Further
al. (2018) sectional students were academic describe sectional, reported that examination with
descriptive the mentors, and ~ setting undergraduate descriptive this program larger and varied
survey undergraduate nursing design aided in their faculty and student
design nursing students students’ and success through  samples is needed.
study were the faculty’s nursing school.
mentees. perceptions and  Open-ended
beliefs of survey
mentorship questions

10



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Rosenau et Phenome-  Canada Mentors were On-campus To understand Critical Senior students  To utilize greater
al. (2015) nological senior (fourth mentorship how peer reflections developed skills  sample size with a
study year) mentorship and online that could help more diverse
undergraduate fosters the discussions in the future: population for a
students, development of communication, longer period of
mentees were nursing listening, time
first-year education patience,
students. leadership in collaboration,
senior and leadership.
undergraduate Supportive peer
17 students who students relationships
enrolled in the were
course established.
participated in
the study.
Scheller et Descrip- USA Student led: Workshops on  To address Anonymous  An increase in Did not mention
al. (2021) tive article third- and guidance, attrition and the ~ qualitative self-confidence,
fourth-year exploration, needs of first- surveys improved
students with and reflection  and second-year readiness for
first- and in a safe nursing students nursing courses,
second-year environment a stronger sense
students of belonging to

8 mentors for 40
mentees in
small group
session.

the community,
and a decrease
in self-reported
anxiety

11



Study Type of
population and student peer Type of data
ratio (if mentor collection Results of study,
mentioned) of initiative (i.e., methods used/ findings,
Author(s), Article Study mentor to clinical or Purpose of the program conclusions
year type location mentee classrooms) study evaluation (outcomes) Recommendations
Thomson et  Phenome-  Canada Second-year On-campus To establish a Interviews Helped students ~ Mentorship
al. (2021). nological psychiatric mentorship peer support develop skills programs should be
study nursing students network for valued by the offered to
are the mentees, students in the profession of undergraduate
and third-year psychiatric psychiatric psychiatric nursing
students are the nursing program nursing students.
mentors. and to reduce
psychological
stressors related
Ratios 1:1 to academia
Wong et al. Integrative  Canada Ratios varied On campus To assist with Focus Benefits Future research
(2016) review from 1:1to 1:8 transition to groups, included should be
university life, question- improved conducted to
reduce attrition,  naires, and academic discover more
and enhance scales scores, potential benefits,
academic enhanced most effective types
success critical thinking, of mentorship

Provide support
for first-year
undergraduate
students

Give experience
to senior
students in role-
modelling,
leading, and
advising

increased self-
confidence,
decreased
feelings of
anxiety and
stress, and
improved time
management
and leadership
skills.

programs, and long-
term effects on
those who
participated.
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Table 3

Summary of Mentorship Programs in Canadian Nursing Programs

Educational  Individual(s) Activities used to
institution in charge of Training provided to engage
(province) the program Mentors Mentees mentors participants Program setup
Institution 1 Faculty Second- and First- and No official training.  Meals such as Demographic
member third-year second-year  Information on potlucks information forms
students students Moodle platform are filled out by
(rights and participants for
responsibilities, pairing.
etc.).

Institution 2 Students Second-, third- First-year No official training.  Emails to Questionnaires are
and fourth-year  students encourage pairs to  filled out by
students meet, and participants for

questionnaires to  pairing.
help facilitate
getting to know
one another
Institution 3 One faculty =~ Mentors must Students in No official training ~ Meet and greets, Questionnaires are
member have completed  any year appreciation filled out by
the year of dinner, organized  participants for
studies that they workshops (needs  pairing.
are mentoring or based)
be graduates of
that program.
Institution 4  Two faculty =~ Mentors must Mentees A session on One organized Selection process to
members have completed  need to be services available at  activity per month, select mentors
the year of one year the university pizza parties
studies that they  behind their
are mentoring. mentors.
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Educational  Individual(s) Activities used to
institution in charge of Training provided to engage
(province) the program Mentors Mentees mentors participants Program setup
Institution 5 2 faculty Alumni Second-, Resources on an Events throughout Mentor Link, an
members third-, and online platform the year, and online platform,
fourth-year (Mentor Link) discussion matches mentors
students platform and mentees.
Institution 6  Students Students at least ~ Students in A PowerPoint Two organized in- Peer mentor
in second term first term presentation person meetings oversees pairing of
describing how to mentors and
talk to mentees and mentees.
the role of the
mentor
Institution 7 Students Any student Students not  No formal training.  None Forms are filled out

yet admitted
to nursing
program

Tips and tricks sheet
handed out.

and student
representatives are
responsible for
pairing mentors and
mentees.
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Themes

Three overarching themes were identified in the present scoping review and semi-
structured interviews with mentorship program coordinators. The first theme touched on the need
for mentorship programs, the second on benefits of mentorship programs, and the final on
recommendations emanating from either the literature or the lived experience of mentorship
program coordinators.

Need for Mentorship Programs

Looking more closely at the scoping review and the reasons some nursing programs
introduced mentorship programs, the need for mentorship was identified by either faculty or
nursing students themselves. Some post-secondary institutions noted that students needed more
assistance during their transition to university life (Dennison, 2010; Henderson et al., 2020;
Lombardo et al., 2017; Mumba et al., 2023; Napierkowski & Migliore, 2022; Wong et al., 2016),
while others focused more on developing nursing skills or academic success and retaining and
developing a professional nursing identity (Green, 2018; Scheller et al., 2021; Wong et al., 2016).
One nursing program recognized the need to develop a mentorship program for culturally and
linguistically diverse students, given their greater attrition rates (Johnson et al., 2020; Lewis,
2021), and another focused on the need to develop leadership (Wong et al., 2016). For the most
part, mentorship programs were established to enhance overall student success (Johnson et al.,
2020) and decrease the stress and anxiety experienced by students (Kachaturoff et al., 2020).

Three institutions interviewed mentioned that their mentorship program was introduced
based on a recognized need by faculty. Some saw their students struggling and feeling
overwhelmed, whereas others were inspired by departments or universities that had already
successfully established mentorship programs in their institutions. All programs involved a multi-
step process for implementation and evaluation (see Table 2).

Benefits of Mentorship Programs

Many of the articles focused on the benefits of mentorship programs. These benefits can
be divided according to the mentee and mentor perspectives.

Mentee Perspective. The present scoping review revealed that participating in a
mentorship program generally decreased stress and anxiety for the mentees, whether it was related
to their studies, their clinical rotation, or the program itself (Kim et al., 2013; Scheller et al., 2021;
Wong et al., 2016). This was corroborated by the interview with the coordinator from Institution
6, who indicated that the mentees often felt overwhelmed in their studies. The mentorship program
helped decrease their stress levels: “I think overall that it’s successful, and it kind of reduces their
stress going into it because | know some people find it very overwhelming.”

These mentorship programs also helped increase overall mentee confidence, knowledge,
and growth (Green, 2018; Henderson et al., 2020; Lombardo et al., 2017; Y. Nelson et al., 2018;
Scheller et al., 2021).

Another benefit was that the mentees felt guided and supported and had a sense of
wellbeing when around their mentors (Glass & Walter, 2000; Green, 2018; Lombardo et al., 2017;
N. Nelson et al., 2018; Scheller et al., 2021; Scott, 2005; Sword et al., 2002; Wong et al., 2016),
which translated into an increase in self-esteem (Glass & Walter, 2000; Green, 2018; Kostovich
& Thurn, 2006; N. Nelson et al., 2018; Scott, 2005; Sword et al., 2002; Wong et al., 2016).
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Some authors also found that mentees felt they had improved academic performances
(Kim et al., 2013; Lombardo et al., 2017; Scheller et al., 2021; Sword et al., 2002; Wong et al.,
2016) whereas others noted individual, personal, and professional growth (Green, 2018).

Mentor Perspective. Several authors found that mentors participating in the mentorship
program increased and developed leadership skills (Bright, 2019; Flott et al., 2022; Henderson et
al., 2020; Rosenau et al., 2015; Scott, 2005; Thomson et al., 2021; Wong et al., 2016) and
communication skills (Bright, 2019; Rosenau et al., 2015; Thomson et al., 2021). Others noted an
increase in confidence (Bright, 2019; Flott et al., 2022; Jacobsen et al., 2022; Secomb, 2008;
Sibson & Machen, 2003; Wong et al., 2016) and emotional well-being (M. Hughes et al., 2020),
while others found that mentors had a sense of increased self-worth, satisfaction, and a general
feeling of pride by taking on this role (Dennison, 2010; Scott, 2005; Sword et al., 2002). Other
studies found that bonds formed with other mentors was a positive outcome of the mentorship
program (Bright, 2019; Rosenau et al., 2015). This was also emphasized by the interview with the
Institution 6 mentorship coordinator, who indicated that friendships were made between mentors,
quoting one of the mentors that participated in their program: “I have gained friendships from just
being a mentor. We have a mentor group chat, so if we have questions for each other, it is helpful,
and we help each other out and support each other.”

Many mentors felt their role motivated them to help others and to give back to other
students (Flott et al., 2022; Mumba et al., 2023; Wong et al., 2016) and felt their role was nurturing
(Henderson et al., 2020). Furthermore, mentors participating in the mentorship program were
interested in learning more about the profession and had a desire for professional growth (Bowen
et al., 2019; Dennison, 2010; Flott et al., 2022; Jacobsen et al., 2022; Y. Nelson et al., 2021;
Rosenau et al., 2015; Secomb, 2008; Sword et al., 2002; Wong et al., 2016). The mentorship
program also allowed the mentors to network with other mentors, faculty, and students, as well as
gain respect from their peers and faculty members (Dennison, 2010).

Mutual Benefits. Lee and Chiang (2021) described the symbiotic relationship that exists
between participants of a mentorship program in which the mentor provides guidance based on
experience, and the mentee contributes to the mentor’s feelings of self-belonging. Mentees felt
they were in a positive learning environment when the mentors enabled and facilitated their
learning journey. This positive environment was fundamental to learning and personal as well as
professional development. Rosenau et al. (2015) added that the mentors felt like positive role
models and showed increased maturity. Lombardo et al. (2017) added to this by saying that the
mentors helped increase the mentees’ sense of maturity thanks to their support.

Furthermore, the continuity of the positive mentor-mentee relationship throughout the
program was deemed fundamental to the learning and development of both mentor and mentee
(Bright, 2019; Mumba et al., 2023; Thomson et al., 2021). Communication was also an essential
component of the mentoring program, and several authors found that the mentors and mentees
developed more effective communication skills because of their participation in such a program
(Kostovich & Thurn, 2013; Lewis, 2021; Thomson et al., 2021).

Recommendations

Many recommendations were provided in the literature and in speaking with mentorship
program coordinators. These pertain to factors to consider in developing a mentorship program,
adequate orientation, selection process and pairing, and communication, as described next.
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There are several factors to consider in developing a mentorship program. Mclnnes et al.
(2015) found that a sense of belonging was central to students gaining maximum benefit from the
placement; other authors also found that feelings of inclusion and a sense of closeness during the
program were important (Kostovich & Thurn, 2013; Scheller et al., 2021). Some authors also noted
friendship was an integral part of the program’s success as it enabled students to have a sense of
belonging and grow and succeed in a secure environment (Glass & Walter, 2000). Another factor
considered to contribute a successful program was having mentors who were flexible (Bright,
2019) but could manage their time wisely (Jacobsen et al., 2022; Wong et al., 2016). Otherwise,
they would feel overwhelmed.

Several authors suggested that an adequate orientation for the mentors and mentees is
vital to a program’s success. Expectations, objectives, and roles must be identified and clarified
(Botma et al., 2013; Flott et al., 2022; Henderson et al., 2020). However, other authors stressed the
importance of having a certain amount of flexibility in how mentors and mentees connect and how
the orientation workshops are provided (Lombardo et al., 2017). The information gathered from
the interviews revealed that only some institutions provided an orientation, which included a range
of activities, from giving out minimal information at some universities to providing PowerPoint
presentations explaining roles and expectations.

The selection process and pairing of mentors and mentees are fundamental (Botma et al.,
2013); dyads need to be compatible for the success of the program (Henderson et al., 2020;
Lombardo et al., 2017). Glass and Walter (2000) indicated that the pairs should know each other.
Our interviews revealed that all participating institutions had a pairing process in which both
mentee and mentor filled out questionnaires to match common interests.

For the continued success of a mentorship program, Botma et al. (2013) stressed the
importance of open communication between all parties involved and a feedback system to allow
for improvement. Another recommendation is to survey students before, during, and after their
participation in the mentorship program to receive feedback and evaluate and implement needed
changes (Mumba et al., 2023). Scott (2005) suggested having one faculty or graduate student as
the program coordinator.

Discussion

This scoping review focused on peer-mentorship programs within undergraduate nursing
programs. It was a preliminary step to inform the development of a similar program in a
francophone official language minority post-secondary institution in Western Canada. Through
the review of extant literature and interviews with mentorship program coordinators across
Canada, findings about the benefits and winning strategies for a successful program are well
documented and put into practice. Similar to reviews by Wong et al. (2016) and Jacobs (2017),
our scoping study found that mentorship programs were designed based on a perceived need
expressed by faculty and students. Our scoping review revealed that student nurses—mentors and
mentees—benefited from participating in the peer mentorship program, strengthening their
learning capabilities and personal growth. Mentees had lower stress and anxiety levels and better
academic performance and felt supported by their mentors. Together, these factors contributed to
mentees feeling like part of a team and having an increased sense of cohesion and bond (Kostovich
& Thurn, 2013). Participating in a mentorship program and reaping the rewards of having a
positive experience has instilled the desire in some students to give back and become mentors
themselves as they advance in the program (Wong et al., 2016). Another factor that influenced the
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success of mentorship programs is the timing of implementation. Lo (2002) indicated that a
mentorship program should be implemented before the students (mentees) reach their third year.
The mentees in most of the studies we looked at were in their first year of their undergraduate
program.

The mentoring role requires that mentors be current on best practices in nursing
knowledge and mentoring skills. Mentors learned that mentoring could be a complex and
demanding task and could strengthen their role-related self-confidence. Being a mentor made them
more prepared and motivated to mentor others, and they wanted to give back. It allowed them to
understand the nursing role and become an active participant in their own learning and professional
development (Jacobsen et al., 2022). Several studies, including Rosenau et al. (2015), found that
mentors developed leadership skills, along with other skills such as communicating, listening,
patience, networking, and collaborating, all of which are integral to entry-level competencies. One
of the entry-level competencies, as cited in the Entry-Level Competencies (ELCs) for the Practice
of Registered Nurses (2019) document (College of Registered Nurses of Manitoba, 2019), is the
principle of leadership. Competencies 6.2, 6.3, and 6.4 refer to how nurses integrate quality
improvement elements into practice, how they are active participants in creative client-centred
care, and how they help to create healthy and psychologically safe work environments,
respectively. Acting as student mentors demonstrates these principles and paves the way for these
students to become positive role models who effect positive change within their work
environments. It is evident through our scoping review that mentorship programs have many
benefits, not only for mentees but for mentors as well.

Adequate training and support for mentors appears to be an essential factor to consider
for the success of a mentorship program. Our scoping review revealed that there are numerous
ways in which mentors are trained and prepared for their roles. Some programs offer more
guidance on the role of a mentor and how often there should be contact with mentees. However,
no consistent method has been proposed for training mentors. Although most programs
demonstrated some success, it is difficult to ascertain whether the type and mode of mentor training
had an impact. Further studies are warranted to investigate the impact of the type of training on
the success of such programs. A better understanding of the mandatory training required by
mentors, to assist them in how to best navigate the mentor-mentee relationship— including having
difficult conversations—would be helpful. Furthermore, as little has been done about evaluating
such programs, evaluation tools and processes should be better documented.

Finally, the adaptation of mentorship programs to better serve equity-deserving mentors
and mentees should be prioritized. Mentorship programs should embed cultural safety and allyship
training for the mentors and coordinators so that mentors and mentees can have open dialogues on
racism and discrimination in the nursing profession.

Another considerable difference between mentorship programs observed in this scoping
review was the different mentors to mentees ratios. As noted in Table 3, ratios and pairing of
mentors with mentees were done differently in most programs, with no stated rationale. This
reflects the differing views of some others such as Y. Nelson et al. (2021) who wrote that one
could posit that the ratio is not as crucial as the appropriate pairing of mentors to mentees, given
the diversity of students in nursing programs today. Lo (2002) suggested, however, that it would
be beneficial to have a formalized pairing process, and Ketola (2009) proposed that students be
involved in the pairing process. Given the literature gap and differing views, this warrants further
studies.
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Based on our findings, nursing students do not participate in campus-wide mentorship
programs with other faculties involved. Nursing students have unique needs with different
demands and benefit from a mentorship program that is tailored and adapted to these elements. A
separate mentorship program for nursing students is essential, as opposed to a mentorship program
offered to the general student population at some universities. Therefore, one could posit that
nursing students require mentorship programs adapted to their unique context and challenges.
However, further studies are warranted, given the lack of evidence for undergraduate peer-
mentorship design, implementation, and evaluation. Despite the shortcomings in the literature, the
benefits of peer mentorship programs in undergraduate nursing programs are evident.

Conclusion

This scoping review permitted us to identify gaps in the research and provide future
directions and recommendations regarding peer-mentorship programs in undergraduate nursing
programs within post-secondary educational institutions. This review provided information that
can be used to inform the design and implementation of future peer-mentorship programs. Studies
need to be more robust in the details related to implementation to see and compare how different
mentorship programs succeed in various settings. Schools of nursing that want to integrate a
mentorship program must be conscious of specific needs and student populations, as there does
not appear to be a one-size-fits-all approach to mentorship programs.

19



References

Al-Zayyat, A. S., & Al-Gamal, E. (2014). Perceived stress and coping strategies among
Jordanian nursing students during clinical practice in psychiatric/mental health courses:
Perceived stress and coping strategies. International Journal of Mental Health Nursing,
23(4), 326-335. https://doi.org/10.1111/inm.12054

Arksey, H., & O’Malley, L. (2005). Scoping studies: Towards a methodological framework.
International Journal of Social Research Methodology, 8(1), 19-32.
https://doi.org/10.1080/1364557032000119616

Barnhardt, W. (2017). From stress to success: How stress coping strategies and emotional
intelligence affect student success in healthcare programs (Publication No. 10603201)
[Doctoral dissertation, Wingate University]. ProQuest Dissertations Publishing.
https://www.proquest.com/docview/1946183798

Bartlett, M. L., Taylor, H., & Nelson, J. D. (2016). Comparison of mental health characteristics
and stress between baccalaureate nursing students and non-nursing students. Journal of
Nursing Education, 55(2), 87-90. https://doi.org/10.3928/01484834-20160114-05

Beanlands, H., McCay, E., Fredericks, S., Newman, K., Rose, D., Santa Mina, E., Schindel
Martin, L., Schwind, J., Sidani, S., Aiello, A., & Wang, A. (2019). Decreasing stress and
supporting emotional wellbeing among senior nursing students: A pilot test of an
evidence-based intervention. Nurse Education Today, 76, 222-227.
https://doi.org/10.1016/].nedt.2019.02.009

Botma, Y., Hurter, S., & Kotze, R. (2013). Responsibilities of nursing schools with regard to
peer mentoring. Nurse Education Today, 33(8), 808—813.
https://doi.org/10.1016/].nedt.2012.02.021

Bowen, L., Kable, A., & Keatinge, D. (2019). Registered nurses’ experience of mentoring
undergraduate nursing students in a rural context: A qualitative descriptive study.
Contemporary Nurse, 55(1), 1-14. https://doi.org/10.1080/10376178.2018.1513808

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706gp0630a

Bright, A. L. (2019). Practicing leadership skills through peer Mentoring and teaching : the lived
experience of BSN Students. International Journal of Nursing Education Scholarship,
16(1). https://doi.org/10.1515/ijnes-2019-0022

Bunjo, Z., Bunjo, L. J., Bacchi, S., Donnelly, F., Hudson, J. N., & Symonds, 1. (2019). Sleep
patterns and risky driving behaviors in clinical medical and nursing students. Academic
Psychiatry, 43(5), 555-556. https://doi.org/10.1007/s40596-019-01100-3

Canadian Association of College and University Student Services. (2023). Canadian Association
of College & University Student Services—CACUSS. https://www.cacuss.ca

Cardinal, L., Normand, M., Gauthier, A. P., Laforest, R., Huot, S., Prud’homme, D., Castonguay,
M., Eddie, M.-H., Savard, J., & Yaya, S. (2018). L’offre active de services de santé
mentale en francais en Ontario: Données et enjeux [The active offer of mental health
services in French in Ontario: data and issues]. Minorités linguistiques et société, 9, 7499.
https://doi.org/10.7202/1043497ar

20


https://www.cacuss.ca/
https://doi.org/10.7202/1043497ar

Centre for Innovation in Campus Mental Health. (2022, September 20). CICMH toolkits.
https://campusmentalhealth.ca/toolkits/

College of Registered Nurses of Manitoba. (2019). Entry-level competencies (ELCs) for the
practice of registered nurses (2019). https://www.crnm.mb.ca/wp-
content/uploads/2022/01/Entry-Level-Competencies-ELCs.pdf

de Moissac, D., Gueye, N. R., Vigier, D., Waddell, C., & Graham, J. M. (2022). Nursing
students wellbeing: A comparison of two Canadian nursing programs in different
linguistic contexts. Minorités linguistiques et sociéte, 18, 103.
https://doi.org/10.7202/1089181ar

Dennison, S. (2010). Peer mentoring: Untapped potential. Journal of Nursing Education, 49(6),
340-342. https://doi.org/10.3928/01484834-20100217-04

Flott, E., Ball, S., Hanks, J., Minnich, M., Kirkpatrick, A., Rusch, L., Koziol, D., Laughlin, A., &
Williams, J. (2022). Fostering collaborative learning and leadership through near-peer
mentorship among undergraduate nursing students. Nursing Forum, 57(5), 750-755.
https://doi.org/10.1111/nuf.12755

Glass, N., & Walter, R. (2000). An experience of peer mentoring with student nurses :
Enhancement of personal and professional growth. The Journal of Nursing Education,
39(4), 155-160. https://doi.org/10.3928/0148-4834-20000401-05

Glew, P. J., Ramjan, L. M., Salas, M., Raper, K., Creed, H., & Salamonson, Y. (2019).
Relationships between academic literacy support, student retention and academic

performance. Nurse Education in Practice, 39, 61-66.
https://doi.org/10.1016/1.nepr.2019.07.011

Green, J. L. (2018). Peer support systems and professional identity of student nurses undertaking
a UK learning disability nursing programme. Nurse Education in Practice, 30, 56—61.
https://doi.org/10.1016/].nepr.2017.11.009

Henderson, S., Needham, J., & van de Mortel, T. (2020). Clinical facilitators’ experience of near
peer learning in Australian undergraduate nursing students: A qualitative study. Nurse
Education Today, 95, Article 104602. https://doi.org/10.1016/j.nedt.2020.104602

Hillis, E. R. (2017). Exploring linguistic barriers to help-seeking behaviors: The lived
experiences of Chinese undergraduate students (Publication No. 1627) [Doctoral
dissertation, University of Memphis]. University of Memphis Digital Commons.
https://digitalcommons.memphis.edu/cgi/viewcontent.cgi?article=273 5 &context=etd

Hughes, M., Kenmir, A., Innis, J., O’Connell, J., & Henry, K. (2020). Exploring the transitional
experience of first-year undergraduate nursing students. Journal of Nursing Education,
59(5), 263-268.

Irvine, S., Williams, B., & McKenna, L. (2018). Near-peer teaching in undergraduate nurse
education: An integrative review. Nurse Education Today, 70, 60—68.
https://doi.org/10.1016/j.nedt.2018.08.009

Jacobs, S. (2017). A Scoping review examining nursing student peer mentorship. Journal of
Professional Nursing, 33(3), 212-223. https://doi.org/10.1016/j.profnurs.2016.09.004

21


https://www.crnm.mb.ca/wp-content/uploads/2022/01/Entry-Level-Competencies-ELCs.pdf
https://www.crnm.mb.ca/wp-content/uploads/2022/01/Entry-Level-Competencies-ELCs.pdf

Jacobsen, T.-I., Sandsleth, M. G., & Gonzalez, M. T. (2022). Student nurses’ experiences
participating in a peer mentoring program in clinical placement studies: A metasynthesis
[Review]. Nurse Education in Practice, 1, Article 103328.
https://doi.org/10.1016/j.nepr.2022.103328

Joanna Briggs Institute. (2015). The Joanna Briggs Institute reviewers’ manual 2015:
Methodology for JBI scoping reviews. https://reben.com.br/revista/wp-
content/uploads/2020/10/Scoping.pdf

Johnson, T. M., Bryant, A. L., Brooks, J., Santos, H., Jenerette, C., Lynn, M. R., & Rodgers, S.
(2020). Utilizing courageous dialogue to support minority and disadvantaged background
nursing students. Journal of Professional Nursing, 36(1), 23-27.
https://doi.org/10.1016/].profnurs.2019.06.009

Kachaturoff, M., Caboral-Stevens, M., Gee, M., & Lan, V. M. (2020). Effects of peer-mentoring
on stress and anxiety levels of undergraduate nursing students: An integrative review.

Journal of Professional Nursing: Official Journal of the American Association of
Colleges of Nursing, 36(4), 223-228. https://doi.org/10.1016/j.profnurs.2019.12.007

Karaca, A., Yildirim, N., Cangur, S., Acikgoz, F., & Akkus, D. (2019). Relationship between
mental health of nursing students and coping, self-esteem and social support. Nurse
Education Today, 76, Article 4450. https://doi.org/10.1016/j.nedt.2019.01.029

Ketola, J. (2009). An analysis of a mentoring program for baccalaureate nursing students: Does
the past still influence the present? Nursing Forum, 44(4), 245-255.
https://doi.org/10.1111/5.1744-6198.2009.00150.x

Kim, S. C., Oliveri, D., Riingen, M., Taylor, B., & Rankin, L. (2013). Randomized controlled
trial of graduate-to-undergraduate student mentoring program. Journal of Professional
Nursing: Olfficial Journal of the American Association of Colleges of Nursing, 29(6),
e43—e49. https://doi.org/10.1016/j.profnurs.2013.04.003

Kostovich, C. T., & Thurn, K. E. (2006). Connecting: Perceptions of becoming a faculty mentor.
International Journal of Nursing Education Scholarship, 3, Article 7.
https://doi.org/10.2202/1548-923X.1148

Kostovich, C. T., & Thurn, K. E. (2013). Group mentoring: A story of transition for
undergraduate baccalaureate nursing students. Nurse Education Today, 33(4), 413—418.
https://doi.org/10.1016/j.nedt.2012.12.016

Labrague, L. J., McEnroe-Petitte, D. M., Papathanasiou, I. V., Edet, O. B., Tsaras, K., Leocadio,
M. C., Colet, P., Kleisiaris, C. F., Fradelos, E. C., Rosales, R. A., Vera Santos-Lucas, K.,
& Velacaria, P. 1. T. (2018). Stress and coping strategies among nursing students: An
international study. Journal of Mental Health, 27(5), 402—408.
https://doi.org/10.1080/09638237.2017.1417552

Lee, N. P. M., & Chiang, V. C. L. (2021). The mentorship experience of students and nurses in
pre-registration nursing education: A thematic synthesis of qualitative studies. Nursing &
Health Sciences, 23(1), 69—86. https://doi.org/10.1111/nhs.12794

Levesque, A., & de Moissac, D. (2018). Identité ethnolinguistique, continuité cultuelle et santé
mentale chez les jeunes Franco-Manitobains: Une analyse exploratoire [ Ethnolinguistic
identity, cultural continuity and mental health among young Franco-Manitobans: An

22


https://reben.com.br/revista/wp-content/uploads/2020/10/Scoping.pdf
https://reben.com.br/revista/wp-content/uploads/2020/10/Scoping.pdf

exploratory analysis]. Minorités linguistiques et societé, 9, 185-206.
https://doi.org/10.7202/1043502ar

Lewis, L. S. (2021). An intercultural peer-mentoring program for prelicensure nursing students.
The Journal of Nursing Education, 60(6), 343-345. https://doi.org/10.3928/01484834-
20210520-08

Lo, R. (2002). Evaluation of a mentor-arranged clinical practice placement for student nurses.
Collegian (Royal College of Nursing, Australia), 9(2), 27-32.
https://doi.org/10.1016/s1322-7696(08)60413-8

Lombardo, C., Wong, C., Sanzone, L., Filion, F., & Tsimicalis, A. (2017). Exploring mentees’
perceptions of an undergraduate nurse peer mentorship program. The Journal of Nursing
Education, 56(4), 227-230. https://doi.org/10.3928/01484834-20170323-07

Mclnnes, S., Peters, K., Hardy, J., & Halcomb, E. (2015). Primary care clinical placements: The
views of Australian registered nurse mentors and pre-registration nursing students (part
2). Nurse Education in Practice, 15(6), 443—449.
https://doi.org/10.1016/].nepr.2015.04.004

Mental Health Commission of Canada. (2016). The mental health strategy for Canada: A youth
perspective. https://www.mentalhealthcommission.ca/sites/default/files/2016-
07/Youth_Strategy Eng 2016.pdf

Mumba, M. N., Horton, A. G., Cole, H., Dickson, B., Brown, W., Parker, K., Tice, J., Key, B.,
Castillo, R., Compton, J., Cooney, A., Devers, S., Shoemaker, 1., & Bartlett, R. (2023).
Development and implementation of a novel peer mentoring program for undergraduate
nursing students. International Journal of Nursing Education Scholarship, 20(1).

https://doi.org/10.1515/ijnes-2022-0013

Napierkowski, D., & Migliore, D. A. (2022). Paid mentors develop leadership skills and promote
socialization into nursing. Nursing Education Perspectives, 43(6), ES6—ESS.
https://doi.org/10.1097/01.NEP.0000000000000975

Nelson, N., Lim, F., Navarra, A.-M., Rodriguez, K., Witkoski Stimpfel, A., & Slater, L. Z.
(2018). Faculty and student perspectives on mentorship in a nursing honors program.
Nursing Education Perspectives, 39(1), 29-31.
https://doi.org/10.1097/01.NEP.0000000000000197

Nelson, Y., Mohan, A., & Chahir, Y. (2021). The mentoring experience: Perceptions of African
American nurse leaders and student mentees. The Journal of Nursing Education, 60(1),
25-28. https://doi.org/10.3928/01484834-20201217-06

Onan, N., Karaca, S., & Unsal Barlas, G. (2019). Evaluation of a stress coping course for
psychological resilience among a group of university nursing students. Perspectives in
Psychiatric Care, 55(2), 233-238. https://doi.org/10.1111/ppc.12340

Onovo, G. N. (2019). Fundamentals of nursing practice and the culturally diverse ESL nursing
students: The students’ perspectives for teaching and learning in nursing. Teaching and
Learning in Nursing, 14(4), 238-245. https://doi.org/10.1016/j.teln.2019.03.003

Penner, K., de Moissac, D., Rocque, R., Giasson, F., Prada, K., & Brochu, P. (2021). Sense of
belonging and social climate in an official language minority post-secondary setting.

23



Canadian Journal of Higher Education, 51(4), 26-39.
https://doi.org/10.47678/cjhe.v51i4.189087

Rosenau, P. A., Lisella, R. F., Clancy, T. L., & Nowell, L. S. (2015). Developing future nurse
educators through peer mentoring. Nursing: Research and Reviews, 5, 13-21.

Scheller, L. L., Campbell, B. M., & Palazzo, S. J. (2021). Enabling success in nursing school :
Description of an innovative student-led program. Nursing Education Perspectives,
42(4), 248-249. https://doi.org/10.1097/01.NEP.0000000000000605

Scott, E. S. (2005). Peer-to-peer mentoring: Teaching collegiality. Nurse Educator, 30(2), 52-56.
https://doi.org/10.1097/00006223-200503000-00004

Secomb, J. (2008). A systematic review of peer teaching and learning in clinical education.
Journal of Clinical Nursing, 17(6), 703—716. https://doi.org/10.1111/].1365-
2702.2007.01954 .x

Shadowen, N. L., Williamson, A. A., Guerra, N. G., Ammigan, R., & Drexler, M. L. (2019).
Prevalence and correlates of depressive symptoms among international students:

Implications for university support offices. Journal of International Students, 9(1), 129—
149. https://doi.org/10.32674/11s.v911.277

Sibson, L., & Machen, 1. (2003). Practice nurses as mentors for student nurses: An untapped

educational resource? Nurse Education in Practice, 3(3), 144—154.
https://doi.org/10.1016/S1471-5953(02)00107-5

Sword, W., Byrne, C., Drummond-Young, M., Harmer, M., & Rush, J. (2002). Nursing alumni
as student mentors: Nurturing professional growth. Nurse Education Today, 22(5), 427—
432. https://doi.org/10.1054/nedt.2002.0742

Thomson, A. E., Smith, N., & Naismith, D. (2021). Peer mentorship in psychiatric nursing
education: Preparation for future practice. Journal of Nursing Education, 60(10), 582—
585. https://doi.org/10.3928/01484834-20210729-06

Tung, Y.-J., Lo, K. K. H., Ho, R. C. M., & Tam, W. S. W. (2018). Prevalence of depression
among nursing students: A systematic review and meta-analysis. Nurse Education Today,
63, 119-129. https://doi.org/10.1016/j.nedt.2018.01.009

Vijayalakshmi, P., Thimmaiah, R., Gandhi, S., & BadaMath, S. (2018). Eating attitudes, weight
control behaviors, body image satisfaction and depression level among Indian medical
and nursing undergraduate students. Community Mental Health Journal, 54(8), 1266—
1273. https://doi.org/10.1007/s10597-018-0333-x

Wong, C., Stake-Doucet, N., Lombardo, C., Sanzone, L., & Tsimicalis, A. (2016). An integrative
review of peer mentorship programs for undergraduate nursing students. Journal of
Nursing Education, 55(3), 141-149.

Yildirim, N., Karaca, A., Cangur, S., Acikgoz, F., & Akkus, D. (2017). The relationship between
educational stress, stress coping, self-esteem, social support, and health status among

nursing students in Turkey: A structural equation modeling approach. Nurse Education
Today, 48, 33-39. https://doi.org/10.1016/].nedt.2016.09.014

24



Yiiksel, A., & Bahadir-Yilmaz, E. (2019). The effect of mentoring program on adjustment to
university and ways of coping with stress in nursing students: A quasi-experimental
study. Nurse Education Today, 80, 52—58. https://doi.org/10.1016/j.nedt.2019.06.006

Zambas, S. 1., Dutch, S., & Gerrard, D. (2020). Factors influencing Maori student nurse retention
and success : An integrative literature review. Nurse Education Today, 91, Article
104477. https://doi.org/10.1016/j.nedt.2020.104477

25



