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Introduction
The concepts of internationalization and globalization in higher education are used
synonymously; however, they have different connotations (Altbach & Knight, 2007). Academic
internationalization is defined as “the process of integrating an international and intercultural
dimension into the teaching, research, and service functions of the institution” (Knight, 2004, p.
9). On the other hand, globalization is centred on the inclusion of economic, sociocultural, and
political fields in academia (Ergin & Akin, 2017; Garone & Van de Craen, 2017). The focus of
globalization in higher education is to connect people and businesses around the world to higher
learning institutions (Fox & Hundley, 2011).
The impact of academic internationalization on higher learning institutions, countries of
origin, and participants can be both positive and negative. In terms of positive benefits, academic
internationalization promotes excellence in scholarship and fosters diversity in academic settings
(Wit & Hunter, 2014). The importance of internationalization and globalization in upholding
global citizenship is exemplified in the ongoing academic diplomacy, interdisciplinary
collaboration, and multiculturalism that exist in the various educational settings around the world
(Nguyen et al., 2016).
Regardless of these intended goals of academic internationalization, it is worth
acknowledging that most participating less-resourced countries face a loss of human resources
because of “brain drain” (Mlambo et al., 2020). For instance, of the temporary residents who
entered Canada between 1990 and 2014 with study permits, over 270,000 became permanent
residents by 2014 (Lu & Hou, 2015), thereby generating a loss of human capital to their respective
countries. Reflecting on our lived experiences as international graduate students, we remind
ourselves of the social, psychological, and emotional challenges that some international students
and faculty may endure while attempting to integrate into their host environments. These
challenges may potentially have a destructive impact on participating faculty and students’
physical and mental health.
Despite these potential limitations, academic internationalization continues to hold a high
value within the academic discourse community and the world of work. An institution’s academic
internationalization engagement is considered a major criterion for global university rankings by
several institutions. Higher university rankings are associated with a good global reputation,
funding, attractiveness to students, and industry partnerships (Hazelkorn, 2009). These
internationalization activities in the academy are reflected in faculty research collaboration and
publications, and international student exchange programs.
Through bilateral and multilateral institutional partnerships as well as continental and
international nursing organizations, some of the 218 accredited nursing schools in Ghana engage
in nursing academic internationalization to some extent. This paper aims to discuss how academic
internationalization has influenced the development of Ghanaian nursing education. To
accomplish this, we will reflect on the history of the internationalization with regard to nursing
education in Ghana and briefly discuss such international activities’ outcomes. We will also
highlight the positive impacts of academic internationalization on Ghanaian nursing education.
Finally, we will explore and discuss some aspects of academic internationalization in the Ghanaian
nursing education program that need to be transformed. In this paper, a Ghanaian university
nursing program is used as a case study inasmuch as there appears to be limited documentation on
the international activities of most nursing schools in Ghana.
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Historical Influence of Internationalization in Ghanaian Nursing Education
In pre-colonial Ghana, herbalists and patients’ relatives provided care whenever someone
fell sick (Adu-Gyamfi & Brenya, 2016). The health care patterns, processes, and delivery have
changed to some extent over time with the introduction of Western-style medicine. The
introduction of Western-style medicine in 1878 resulted in male orderlies enrolling in nursing
apprenticeships to provide basic care (Adu-Gyamfi & Brenya, 2016). The arrival of British nursing
sisters in Ghana in 1899 significantly raised a nationwide pursuit of nursing practice by females
(Donkor & Andrews, 2011). The need for standardized education for nurses became imperative in
the early 1940s, and two basic nursing programs, the state registered nurse and qualified registered
nurse, were established under the Nurses’ Ordinance Act of 1946 by the British Colonial
Government (Kisseih, 1962). Seventeen years later, the Ghanaian university introduced the first
diploma nursing program with support from the World Health Organization, the Government of
Ghana, and the United Nations International Children’s Education Fund (Opare & Mill, 2000). In
1980, the Ghanaian university introduced a Bachelor of Arts or Science degree in nursing to
prepare nurses to occupy leadership and administrative roles (Aziato & Kwashie, 2014).
Following this process, the limited ability to recruit the graduate-prepared nurses required
to occupy faculty and leadership positions for the Ghanaian university and other nursing
institutions created a challenge for the Ghanaian government (Ogilvie et al., 2005). The need to
establish a master’s program for nurses at the Ghanaian university for nurses became vital.
Through a collaboration between the nursing faculty from the Ghanaian university and the nursing
faculty from a Western Canadian University, a master of philosophy (MPhil) in nursing was
implemented at the Ghanaian university in 1999, with funding from the Canadian International
Development Agency through the Canadian Association of Colleges and Universities (Ogilvie et
al., 2003).
In the early 2000s, more undergraduate nursing programs were introduced into both private
and state-funded institutions across Ghana (Aziato & Kwashie, 2014). Currently, the School of
Nursing’s engagement in international activities at the Ghanaian university is demonstrated
through hosting undergraduate nursing students from the Canadian university for a community
health nursing practicum, and the Ghanaian university sending graduate students to the Canadian
university for exchange programs and faculty for postdoctoral fellowships. Through collaboration
with other departments at the Ghanaian university and support from the Faculty of Nursing at the
Canadian university, the Ghanaian university has the only doctoral nursing program in Ghana
(School of Nursing and Midwifery, n.d.-a).
One of the most impactful internationalization programs in Ghanaian nursing education
history is the partnership between the Ghanaian university and the Western Canadian university in
establishing the MPhil nursing program at the Ghanaian university (Astle, 2008). According to
Aziato and Kwashie (2014), 62 students had graduated from the MPhil program by 2013 and
occupied several teaching and administrative positions across the country. Additionally, the
sustained production of nurse educators from the MPhil program at the Ghanaian university has
indirectly contributed to an increase in nursing students' enrollments. Expanding nursing
preparatory institutions and maximizing students' enrollment has a long-term benefit for
addressing nursing staff shortages. With regard to the Canadians, Ghana continues to host their
undergraduate students for community nursing practica. This international collaboration has also
provided opportunities for both institutions to further develop their experiences in establishing
international programs even though most of the Canadian professors had already had considerable
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international experience (Ogilvie et al., 2003). This brief historical reflection underscores the
impact of academic internationalization on the development of nursing education in Ghana.
Positive Aspects of Internationalization of Nursing Education in Ghana
Many aspects of the internationalization of nursing education in Ghana are positive,
including international student exchange programs, inter-faculty doctoral fellowships, graduate
thesis co-supervision, and inter-faculty co-publication between faculty from the Canadian
university and the Ghanaian university. These international initiatives can stimulate creativity and
innovation among students and faculty (Jibeen & Khan, 2015). International nursing exchange
programs can create cultural awareness among students and expose them to intercultural
sensitivities (Kelleher, 2013). Inter-faculty research and co-publication can encourage the
development of global nursing knowledge about health and nursing education. For example,
through the collaboration between faculty from the Canadian university and the Ghanaian
university in building capacity for nursing education in Ghana, it emerged that “mutual trust,
tolerance of ambiguity, and a willingness to step into the unknown” were necessary for
international programs involving two or more schools (Ogilvie et al., 2003, p. 113).
The introduction of French language and sign language into the undergraduate curricula is
a new aspect of academic internationalization in nursing education across Ghana by the Nursing
and Midwifery Council of Ghana (2018). We believe that such an initiative towards
multilingualism in nursing education can reinforce Ghana’s capacity for hosting refugees from
neighbouring war-torn countries, most of which are French-speaking. Existing literature suggests
that effective communication is crucial for therapeutic nurse-patient relationships and efficient
patient care (Huisman‐de Waal et al., 2018). Therefore, it is salient to uphold the integration of
French and sign language in Ghanaian nursing education. French language and sign-language
literacy can facilitate interactions between graduate nurses and patients from different linguistic
backgrounds.
The Aspects of Internationalization in Ghanaian Nursing Education that Require
Transformation
The focus of nursing education and health care delivery worldwide appears to be shifting
towards globalization because of emerging market economies and political alliances from neoliberal perspectives (Myrick, 2004). The universal shift towards globalization is reflected in the
mission statement of the School of Nursing and Midwifery (n.d.-b) at the Ghanaian university: “to
produce world-class nurses and midwives with the requisite knowledge and skills to provide
services to individuals, families, and communities, and generate knowledge through research to
improve nursing and midwifery practice.” However, certain aspects of the Ghanaian university’s
nursing program can be described as limited with respect to academic internationalization and
therefore require transformation.
First, the policy governing the collaboration between the two institutions should be
reviewed to reflect mutual respect and benefit. The Ghanaian university students who visit the
Canadian university for international exchange programs have limited rights to experience clinical
learning. Despite international students, including those from Ghana, constituting about 22% of
the graduate student population at the Canadian university (S. Richter, personal communication,
October 29, 2019), they do not have access to clinical learning. This issue appears to be a widely
known problem of which some stakeholders may be aware. However, the knowledge of these
imbalanced learning experiences for international students at the Canadian university can be
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considered anecdotal as there appears to be no accessible literature examining the learning
experiences of those international students after visiting the Canadian university. For instance,
undergraduate students from the Canadian university are permitted to freely engage with patients
in hospitals and their communities when they visit Ghana. However, Ghanaian university students
are denied those learning opportunities when they visit Canada. This kind of cooperation mirrors
skewed power dynamics between Western and low-/middle-income countries during international
collaborations (Adams et al., 2016). As a result, Canadian university students may acquire more
learning experiences than their Ghanaian counterparts.
Also, the Ghanaian program coordinators seem to be interested in research experiences
only for their graduate students. However, we are of the view that the choice for clinical or research
experience during international exchange programs should not be bound to faculty interests and
policies, as both experiences (clinical and research) can offer fertile grounds for collaborative
learning and knowledge sharing. While acknowledging the differences in professional nursing
regulation between the two countries, we suggest that the coordinators of the exchange program
ensure that participating students from both partnering institutions enjoy equal learning
opportunities. The Canadian university does not deliberately intend to exempt its international
students from learning and working in clinical settings in the province, although it is compelled
by the provincial nursing regulatory body to do so to ensure patient and public safety (S. Richter,
personal communication, October 29, 2019). This restriction is not particular to this Canadian
university but occurs across all provincial and foreign jurisdictions and is intended to ensure that
internationally educated nurses are competent to provide culturally safe care (Viken et al., 2018).
This is consistent with the World Health Organization’s proposal that internationally educated
nurses are offered orientation programs to operate safely and effectively in foreign jurisdictions
(World Health Organization, 2010). Based on this analysis, we call on the Ghanaian coordinators
to initiate strategic stakeholder consultations, including with provincial nursing regulatory boards
and academic institutions, to develop orientation programs for international students so that they
can gain access to clinical learning sites.
Additionally, curriculum developers for the nursing program at the Ghanaian university
should consider introducing courses that focus on global and immigrant health. Owing to the
increased migration across international borders in contemporary times, nursing school
programmers are required to focus on health issues characteristic not only of the country or the
sub-region but also globally (Wilson et al., 2012). Since nurses are among the essential workers
relied on during international crises (Al Thobaity & Alshammari, 2020), the Ghanaian curriculum
developers could consider revising the curriculum to include content on health care responses to
regional epidemics, pandemics, and global emergencies such as terrorism and warfare. These skill
sets are consistent with the emerging roles of the professional nurse. Furthermore, the recent export
of Ghanaian nurses to Barbados by the Government of Ghana (Lippke, 2020) and the migration of
nurses from Ghana to the United Kingdom (Quartey & Kwakye, 2009) reaffirms the need for
curriculum revision to reflect international and global concepts of health care delivery. Ghanaian
curriculum developers can achieve an internationalized curriculum by exposing students to social
determinants of migrant health, cultural safety, and concepts of diversity and inclusion in
healthcare delivery. Wilson et al. (2012) recommended incorporating key concepts of global health
equity, social justice, determinants of health, and global citizenship to broaden the international
acuity of undergraduate nurses. Consequently, students may develop interests in global
volunteerism, public health, and cultural safety while working abroad or caring for migrants at
home (Holmes et al., 2012).
https://qane-afi.casn.ca/journal/vol7/iss1/7
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Another critical consideration for academic internationalization is to internationalize the
Ghanaian academic faculty (Bedenlier & Zawacki-Richter, 2012). How can faculty without
international experience appropriately incorporate global perspectives into teaching and learning?
We do not imply that faculty without international backgrounds cannot facilitate academic
internationalization activities. However, similar to involving international students, we strongly
believe that recruiting and retaining tenure-track and non-tenured faculty from diverse national
and educational backgrounds has great potential to advance academic internationalization. This is
because faculty members with international backgrounds can bring their lived global experiences
to the teaching and learning initiative.
Last, although the concept of academic internationalization is usually viewed at the
national level, Agnew and Duffie VanBalkom (2009) highlighted leadership and interdisciplinary
knowledge transfer as key components to its success. Unfortunately, the Ghanaian university’s
undergraduate nursing program echoes the traditional medical-centred nursing education model
(Bevis & Watson, 1989), with minimal focus on leadership and interdisciplinary learning. This
approach is evident in the program’s course structure and sequence in which topics on medical and
surgical conditions are deconstructed and delivered over multiple years separately from nursing
content. Specific examples of such courses include medical conditions of the integumentary,
gastrointestinal, and endocrine systems; obstetric anatomy and normal pregnancy; and medical and
surgical conditions of the newborn, among others. We recognize the significance of these
biomedical courses and the inclination to teach them as they serve as the foundations of most
clinical intervention nurses perform. However, to prepare nurses who can influence policy and
advance the nursing profession’s image and interest at local and global levels, it is crucial to expose
them to principles of change, leadership, informatics, and interdisciplinary learning. We, therefore,
call for maintenance of these courses but request that curriculum developers at the Ghanaian
university structure and sequence these biomedical courses seamlessly to allow for the inclusion
of more content on leadership and interdisciplinary education. We contend that such courses can
equip students with the creative and innovative skills required to spearhead both local and global
health intervention and implementation programs (Weberg & Weberg, 2014). Interdisciplinary
education can equip undergraduate nurses with the knowledge of practice and professional
perspectives of other health teams (Donato et al., 2016). Consequently, this approach can facilitate
teamwork and collaborative health knowledge inquiry and translation across diverse health care
settings (Donato et al., 2016).
Conclusion
This paper relays possible shortcomings in academic collaborations between international
universities, both those in the process of development and established ones, which in turn can help
transform existing policies to reflect the intended goals for which such academic
internationalization activities are conducted. The international relationship between the Canadian
university and Ghanaian university continues to impact Ghanaian nursing education to a profound
extent. Through the exchange programs between the collaborating institutions, students broaden
their knowledge of different cultures, which is relevant to working at the global level. However,
certain aspects of this international partnership are not without their limitations and, hence, require
transformation. There is a need to revise the policy that guides this international program
partnership to ensure equal benefits for participating students. We argued that the Ghanaian
university needs to undertake a curriculum revision to integrate courses on interdisciplinary
education and team-centric leadership for undergraduate students. Interdisciplinary education will
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expose nursing students to other health disciplines’ values and beliefs, thereby fostering more
collaboration when nurses are working on the international scene.
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